ACT Project—Ninth Grade Scaffolding for Guided Highlighted Reading—Macomb ISD 

“The Lonely Girl That Really Wasn’t”—Teaching Plan

Introduction
The No Child Left Behind law enacted in 1995 requires that almost all students take the same assessments. This makes it imperative that general education curriculum be made accessible to all learners. Beginning with the introduction of the first high school literature units, teachers have been asking for additional activities that help to meet the needs of diverse learners. The scaffolded ACT-like passages are a response to that need.

These activities will help all students, whether they receive their ELA instruction in resource rooms or in general education classrooms, to be a part of the community of learners. The units reflect the best practices in teaching and are differentiated according to students’ readiness levels, interests and learning styles.
Further support for the use of scaffolded instruction is found in ACT materials:

“Test preparation activities of the first type—improving test-taking skills—are likely to be most helpful to those students who have had little experience in taking standardized tests or who are not familiar with the format of the ACT tests. Students are more likely to perform at their best on a test if they are comfortable with the test format, know appropriate test-taking strategies, and are aware of the test administration procedures. In this way, extraneous factors that might adversely affect a student's performance on the ACT tests can be minimized.” (Emphasis added.) 
“Test preparation activities of the second type—instruction in the knowledge and skills measured by the ACT tests—range from a short-term review of the content covered by the ACT tests to extensive instruction over many weeks or months. The effectiveness of short-term preparation, frequently referred to as "cramming," depends on how recently students have received instruction in the knowledge and skills being tested. If the review helps these students recall the knowledge and skills they have previously learned, then the students will perform better and the ACT tests will provide a better indication of their levels of achievement.” (Emphasis added.)
“Long-term test preparation is best provided through high school course work in the areas measured by the ACT tests. Because the ACT tests are designed to measure the level of educational development of students at the time they take the tests, the ACT tests are sensitive to students' learning throughout their high school educational programs. Thus, to the extent that the ACT tests and the students' academic preparation emphasize the same knowledge and skills and the academic preparation increases students' knowledge, students are likely to score higher on the ACT tests. Increases in ACT test scores due to long-term instruction are consistent with ACT's intention that the tests be sensitive to students' learning.” (Emphasis added.)
The Macomb ISD scaffolded unit that follows meets the ACT guidelines above. Each unit begins with an activity designed to raise student interest and buy-in for the activity, as well as to encourage them to access their prior knowledge. Vocabulary important to the understanding of the text is defined, and appropriate definitions are given for instructional efficiency in the introduction and in parentheses in the teaching plan next to the underlined vocabulary word. Students participate in a guided highlighted reading. The goals for this activity are to prepare for reading a selection, to build silent reading fluency, to determine what is important in a paragraph, to make inferences, to determine the author’s perspective, and to read with a larger context in mind. The unit ends with activities that further build tested skills in the context of the text. Students should then be better prepared for the ACT practice tests prepared by Macomb ISD and ACT exams in their future.
	WARM-UP

DO-NOW
CC.W.9.

CC.R.9.4

CC.R.9.1, CC.R.9.2, CC.R.9.4,  CC.R.9.6,  CC.R.9.10
	Procedure:   

· Build the context for the reading by activating prior knowledge using the following warm-up:

Quick Write:  “What, if any, reality shows do you watch or know about? What compels you to follow the characters and/or story lines?” After a few minutes, have students share their responses. Then ask: “To what degree do you believe people are behaving naturally? To what extent do you feel they are playing characters? How might the camera’s presence alter their behavior?”  (See Appendix # 1 for Quick Write Procedure.)  

· The teacher pronounces words, reads definitions, and has students say words five times if time permits. If the teacher feels the students need the extra scaffolding of having the text read aloud by the teacher, s/he could stop and explain each definition as s/he reads.
New vocabulary words:  

P#1—obsession (state of being preoccupied by an idea, a desire, a person, etc.)
P#1—devotees (someone dedicated to something),                                                                      P#1—authenticity (genuiness)
P#3—disinter  (dig up) 
P#3—trove  (valuable collection) 
P#4—subsequent (coming after)
P#4—suspended (stopped temporarily)  

P#6—pique (provoke) 

P#7—cached (hidden safely)
P#10—obscured (concealed from view; made dim or indistinct) 

New vocabulary words are underlined in the student article and underlined and defined in brackets in this teacher plan. It would enhance student comprehension to stop briefly as the words come up and explain the definition. For example, an “obsession” means that you only think about one person or one idea, and “devotees” are people who are enthusiastic followers of a person or idea, sometimes almost to the point of being obsessed.
· As students read the text silently, the teacher reads the prompts s/he has prepared for each paragraph and has the students scan through the text, highlighting. (See Appendix #2a-b for student copy of text.) The teacher reads the highlighting prompts as rapidly as students can follow. The purpose is to get students to push their eyes rapidly across the text to find the text to be highlighted. If students need extra scaffolding, the teacher will read the highlighting prompt and then the paragraph to which it refers.
Optional:  The teacher has students share their highlighted text with one another to see if they have highlighted the same or similar text.


	Title

Paragraph #1
	September 14, 2006

The Lonely Girl That Really Wasn’t by Virginia Heffernan and Tom Zeller, Jr.  
1. A nearly four-month-old Internet drama in which the cryptic video musings of a fresh-faced teenager became the obsession [state of being preoccupied by an idea, a desire, a person, etc.] of millions of devotees [someone dedicated to something]— themselves divided over the very authenticity [genuiness] of the videos, or who was behind them or why — appears to be in its final act.

Paragraph #1:  Highlight what became the obsession of millions of devotees. 



	Paragraph #2
	2. The woman who plays Lonelygirl15 on the video-sharing site YouTube.com has been identified as Jessica Rose, a 20-ish resident of New Zealand and Los Angeles and a graduate of the New York Film Academy. And the whole project appears to be the early serialized version of what eventually will become a movie.

Paragraph #2:  Highlight Jessica Rose’s screen name and where she lives.


	Paragraph #3
	3. Matt Foremski, the 18-year-old son of Tom Foremski, a reporter for the blog Silicon Valley Watcher, was the first to disinter [dig up ] a trove [valuable collection] of photographs of the familiar-looking actress, who portrayed the character named Bree in the videos. The episodes suggested Bree was the home-schooled daughter of strictly religious parents who was able to find the time to upload video blogs of her innermost thoughts. 

Paragraph #3:  Highlight what the episodes suggested about Bree.


	Paragraph #4
	4. The discovery and the swift and subsequent [coming after ] revelation of other details surrounding the perpetrators of the videos and the fake fan site that accompanied it are bringing to an end one of the Internet’s more elaborately constructed mysteries. The fans’ disbelief in Lonelygirl15 was not willingly suspended, [stopped temporarily] but rather teased and toyed with. Whether they will embrace the project as a new narrative form, condemn it or simply walk away remains to be seen. 
Paragraph #4:  Highlight the discovery that was made and the three that things fans might do.


	Paragraph #5
	5. The masterminds of the Lonelygirl15 videos are Ramesh Flinders, a screenwriter and filmmaker from Marin County, Calif., and Miles Beckett, a doctor turned filmmaker. The high quality of the videos caused many users to suspect a script and production crew, but Bree’s bedroom scenes were shot in Mr. Flinders’s home, in his actual bedroom, typically using nothing more than a Logitech QuickCam, a Web camera that retails for about $150.
Paragraph #5:  Highlight what caused many users to suspect a script and production crew.  Highlight what they used to shoot the scenes.

	Paragraph #6
	6. Together with Grant Steinfeld, a software engineer in San Francisco, Mr. Flinders contrived to produce and distribute the videos to pique [provoke] maximum curiosity about them.  

	Paragraph #7
	7. The photographs of the actress, which made it clear that Ms. Rose has been playing Bree in the videos, were cached [hidden safely] on Google

	Paragraph #8
	8. “We were all under N.D.A.’s” Mr. Steinfeld said, referring to non-disclosure agreements the cast — and their friends — were asked to sign to preserve the mystery of Lonelygirl15. “They had a lawyer involved,” he said. “My first impression was like, wow, can this be legitimate? Is this ethical? I was very concerned about that in the beginning.” 

Paragraph #8:  Highlight what NDA stands for. 


	Paragraph #9
	9. But after he came to understand the project, Mr. Steinfeld said, he came to believe that something truly novel was at hand. “They were like the new Marshall McLuhan.”

Paragraph #9:  Highlight the comparison in the paragraph. 


	Paragraph #10
	10. Mr. Flinders and Mr. Beckett obscured [concealed from view; made dim or indistinct] their location by sending e-mail messages as Bree from various Internet computer addresses, including the address of Creative Artists Agency, the Beverly Hills talent agency where the team is now represented. Amanda Solomon Goodfried, an assistant at the agency, is believed to have helped Mr. Flinders and Mr. Beckett conceal their identities. Moreover, Ms. Goodfried’s father-in-law, Kenneth Goodfried, a lawyer in Encino, filed to trademark “Lonelygirl15” in August.

Paragraph #10:  Highlight what was trademarked. 


	Paragraph #11
	11. The story of how Mr. Flinders, Mr. Beckett and Ms. Rose were discovered in spite of their efforts to hide, and prolong the mystery, sheds light on the nature of online wiki-style investigations and manhunts. When Mr. Steinfeld’s dummy site, which had been set up before the first Lonelygirl15 video was even posted, struck users as suspicious and unsupervised — Mr. Steinfeld says he grew tired of running it, and dropped out of the project — fans set up their own site devoted to Lonelygirl15, which soon attracted more than a thousand members.

Paragraph #11:  Highlight what struck users as suspicious and unsupervised.



	Paragraph #12
	12. Both sites drew contributions from novelists, journalists, academics, day traders, lawyers, bloggers, filmmakers, video game designers, students, housewives, bored youngsters and experts on religion and botany. In the cacophony of conjecture, analysis, close-readings, jokes, insults, and distractions, good information sometimes surfaced.

Paragraph #12:  Highlight the people from whom the site drew contributions.


	Paragraph #13
	13. Last month, a Lonelygirl15 fan discovered and posted a trademark application by Mr. Goodfried, which seemed to prove that the videos, which presented themselves as nothing but a video diary, were at least in part a commercial venture. Then, last week, three tech-savvy fans, working together, set up a sting on the e-mail being used by “Bree”; the operation revealed to them the I.P. address of Creative Artists Agency.

Paragraph #13:  Highlight who discovered the trademark application & what the sting on the e-mail revealed. 


	Paragraph #14
	14. On the strength of this information, Mr. Foremski was confident he could find some trace of Bree on the Internet. He was sure that any participant in a semiprofessional production like Lonelygirl15 would have posted pictures somewhere. Sure enough, they had.

Paragraph #14:  Highlight how Mr. Forenski traced Bree on the internet.


	Paragraph #15
	15. Mr. Steinfeld, on learning that Mr. Flinders and Mr. Beckett had been found out, offered his photographs of Ms. Rose as proof of his involvement in the Lonelygirl15 videos. He had been hired to take the pictures on the set at the start of shooting.

Paragraph #15:  Highlight who had been hired to take pictures on the set.


	Paragraph #16
	16. The series, which Mr. Flinders and Mr. Beckett plan to continue on a site overseen by them, may play differently with fans now that they know for sure that Bree is an actress. Part of the appeal of the series was that the serious-minded, literate Bree offered an unbeatable fantasy: a beautiful girl who techy guys had something in common with.

Paragraph #16:  Highlight the effect on fans of Bree being an actress.


	Paragraph #17
	17. On learning that Ms. Rose was an actress whose interests, unlike the scientific and religious issues that fascinated Bree, ran to parties and posing, one fan wrote, “Very cute, but she’s really not into Feynmann and Jared Diamond! (I’m heart-broken ...But a wonderful actress, had me fooled into thinking she was a geek like me.)”

Paragraph #17:  Highlight how one fan feels about learning the truth.


	Footnote:
Source

(#18)
	Published in the Technology section of the New York Times on September 13, 2006.
Footnote:  Highlight the source of this article.

	FOLLOW-UP

CC.NS.9.7
	The teacher will share and discuss the video on Marshall McLuhan and the podcast on Sydney Lumet.
Go to www.missionliteracy.com
Click on ACT Reading – Scaffolded Units to obtain the videos.



	CAUSE

and EFFECT

CC.NS.9.2
	Review the organization structure cause and effect by pointing out a few examples. 

Have students do the following New York Times activity using the article “When Reality Gets too Real.”  www.nytimes.com/nie (See Appendix # 3a-c and see Appendix #4 for cause and effect graphic organizer.)  
· Choose any section of today’s New York Times and have students skim the front page of that section for two minutes. Elicit from the class any “breaking news” stories that the students learned of in that initial review of today’s paper. Then, without reading any of the news stories further, choose one of the news events and have students theorize about what possible causes led to that event.

· After students have speculated about the multiple causes behind the news event, have students join partners to read the news article in its entirety and complete the “Identifying Cause and Effect” diagram by identifying any additional causes of the event and adding any of their effects (described in the article).

· Emphasize to students that some “effects” may also act as additional “causes.” For example, if students are reading about a merger between two businesses, they may discover that the merger caused the reduction of employee benefits, and the reduction of benefits caused a labor strike among employees.

· Students might also be invited to predict future effects or even “effects of effects” that might result from this news event. For example, an immediate effect of Hurricane Katrina was that many people migrated to other cities like Houston; an effect of that effect was that schools, housing, and other services in those areas were strained by the sudden influx of refugees.
Have students share and compare their answers.


	ACT

CC.RI.9.1

CC.RI.9.2

CC.RI.9.3

CC.RI.9.4

CC.RI.9.6

CC.RI.9.10

	Students should now be able to complete ACT Exam B, Passage 3 Humanities—“Effects of The War of the World Dramatization”  from the Macomb ISD ACT Close and Critical Reading Binder – Social Studies.
 


Quick Write Procedure

What is it?
Quick writes are most often used to develop fluency.  In quick writes, students write rapidly and without stopping in response to literature and for other types of impromptu writing.  Quick writes, provide students with a means of quickly representing their thinking.  Rather than being concerned with correct spelling, punctuation, and word usage, the student is more interested in simply responding to the prompt in a personal way.  Students reflect on what they know about a topic, ramble on paper, generate words and ideas, and make connections among the ideas.  Young children often do quick writes in which they draw pictures and add labels.  Some students do a mixture of writing and drawing.

Students do quick writes for a variety of purposes:

· Learning logs:


Immediately following a particular lesson, engaging activity, or discussion, pause and allow students to reflect in their learning logs or journals.  Share responses.

· Constructed response to literature:



--to activate prior knowledge



--to reflect on a theme of a story and how it relates to them personally



--to describe a favorite character

· Reflections on new learning:



--students write an explanation of what something means 



--to define or explain a word on the word wall

How to do a quick write

1. The teacher selects a purpose for the students.  This prompt should be tied to a content area and elicit a personal response from the student.

2. After listening to the prompt, the student is instructed to write a response by jotting down whatever comes to mind.  The time limit should be no longer than 5-10 minutes in length.  When students are first doing quick writes, start with 2 minutes of writing and increase the time gradually.  Students write until instructed to stop. They are allowed to only finish their thought when “time” is called.

3. Quick writes may be used several times in a day.  They may provide a “nugget” for a more extended piece of writing.

When it is time to share, students read their writing to a small group of four or five students.  Volunteers could also share with the whole group.
Appendix #1
The Lonely Girl That Really Wasn’t by VIRGINIA HEFFERNAN and TOM ZELLER Jr.
	P #
	Text

	#1
#2

#3

#4

#5

#6

#7

#8

#9

#10

#11

#12

#13

#14

#15

#16

#17

#18


	A nearly four-month-old Internet drama in which the cryptic video musings of a fresh-faced teenager became the obsession of millions of devotees — themselves divided over the very authenticity of the videos, or who was behind them or why — appears to be in its final act.

The woman who plays Lonelygirl15 on the video-sharing site YouTube.com has been identified as Jessica Rose, a 20-ish resident of New Zealand and Los Angeles and a graduate of the New York Film Academy. And the whole project appears to be the early serialized version of what eventually will become a movie.

Matt Foremski, the 18-year-old son of Tom Foremski, a reporter for the blog Silicon Valley Watcher, was the first to disinter a trove of photographs of the familiar-looking actress, who portrayed the character named Bree in the videos. The episodes suggested Bree was the home-schooled daughter of strictly religious parents who was able to find the time to upload video blogs of her innermost thoughts. 

The discovery and the swift and subsequent revelation of other details surrounding the perpetrators of the videos and the fake fan site that accompanied it are bringing to an end one of the Internet’s more elaborately constructed mysteries. The fans’ disbelief in Lonelygirl15 was not willingly suspended, but rather teased and toyed with. Whether they will embrace the project as a new narrative form, condemn it or simply walk away remains to be seen.

The masterminds of the Lonelygirl15 videos are Ramesh Flinders, a screenwriter and filmmaker from Marin County, Calif., and Miles Beckett, a doctor turned filmmaker. The high quality of the videos caused many users to suspect a script and production crew, but Bree’s bedroom scenes were shot in Mr. Flinders’s home, in his actual bedroom, typically using nothing more than a Logitech QuickCam, a Web camera that retails for about $150.

Together with Grant Steinfeld, a software engineer in San Francisco, Mr. Flinders contrived to produce and distribute the videos to pique maximum curiosity about them. 

The photographs of the actress, which made it clear that Ms. Rose has been playing Bree in the videos, were cached on Google.

“We were all under N.D.A.’s” Mr. Steinfeld said, referring to non-disclosure agreements the cast — and their friends — were asked to sign to preserve the mystery of Lonelygirl15. “They had a lawyer involved,” he said. “My first impression was like, wow, can this be legitimate? Is this ethical? I was very concerned about that in the beginning.” 

But after he came to understand the project, Mr. Steinfeld said, he came to believe that something truly novel was at hand. “They were like the new Marshall McLuhan.”
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Mr. Flinders and Mr. Beckett obscured their location by sending e-mail messages as Bree from various Internet computer addresses, including the address of Creative Artists Agency, the Beverly Hills talent agency where the team is now represented. Amanda Solomon Goodfried, an assistant at the agency, is believed to have helped Mr. Flinders and Mr. Beckett conceal their identities. Moreover, Ms.Goodfried’s father-in-law, Kenneth Goodfried, a lawyer in Encino, filed to trademark “Lonelygirl15” in August.

The story of how Mr. Flinders, Mr. Beckett and Ms. Rose were discovered in spite of their efforts to hide, and prolong the mystery, sheds light on the nature of online wiki-style investigations and manhunts. When Mr. Steinfeld’s dummy site, which had been set up before the first Lonelygirl15 video was even posted, struck users as suspicious and unsupervised — Mr. Steinfeld says he grew tired of running it, and dropped out of the project — fans set up their own site devoted to Lonelygirl15, which soon attracted more than a thousand members.

Both sites drew contributions from novelists, journalists, academics, day traders, lawyers, bloggers, filmmakers, video game designers, students, housewives, bored youngsters and experts on religion and botany. In the cacophony of conjecture, analysis, close-readings, jokes, insults, and distractions, good information sometimes surfaced.

Last month, a Lonelygirl15 fan discovered and posted a trademark application by Mr. Goodfried, which seemed to prove that the videos, which presented themselves as nothing but a video diary, were at least in part a commercial venture. Then, last week, three tech-savvy fans, working together, set up a sting on the e-mail being used by “Bree”; the operation revealed to them the I.P. address of Creative Artists Agency.

On the strength of this information, Mr. Foremski was confident he could find some trace of Bree on the Internet. He was sure that any participant in a semiprofessional production like Lonelygirl15 would have posted pictures somewhere. Sure enough, they had.

Mr. Steinfeld, on learning that Mr. Flinders and Mr. Beckett had been found out, offered his photographs of Ms. Rose as proof of his involvement in the Lonelygirl15 videos. He had been hired to take the pictures on the set at the start of shooting.

The series, which Mr. Flinders and Mr. Beckett plan to continue on a site overseen by them, may play differently with fans now that they know for sure that Bree is an actress. Part of the appeal of the series was that the serious-minded, literate Bree offered an unbeatable fantasy: a beautiful girl who techy guys had something in common with.

On learning that Ms. Rose was an actress whose interests, unlike the scientific and religious issues that fascinated Bree, ran to parties and posing, one fan wrote, “Very cute, but she’s really not into Feynmann and Jared Diamond! (I’m heart-broken ...But a wonderful actress, had me fooled into thinking she was a geek like me.)”

Published in the Technology section of the New York Times on September 13, 2006.




Appendix #2b
October 8, 2007

When Reality TV Gets Too Real by JEREMY W. PETERS
On a recent episode of “Intervention,” A&E’s documentary series about addiction, no one was stopping Pam, an alcoholic, from driving.

As she made her way to the front door — stopping first at the refrigerator to take a swig of vodka for the road — viewers could hear a producer for the show speak up. 

“You have had a lot to drink,” the voice from off camera said. “Do you want one of us to drive?” 

Pam was indignant. “No, I can drive. I can drive,” she mumbled. She then got into her car, managed a three-point turn out of the parking lot and drove off. The camera crew followed, filming her as she tried to keep her turquoise Pontiac Sunfire between the lines.

Perhaps more than any other program on television now, “Intervention” highlights the sticky situations that reality-show producers can find themselves in as they document unpredictable and unstable subjects or situations. In recent years, producers and networks have increasingly pushed the boundaries of television voyeurism in search of another ratings hit.

At times, this has proved problematic for television networks. There have been several lawsuits related to shows like “Big Brother” and more recently, CBS found itself facing accusations that it had created dangerous working conditions for children in its reality program “Kid Nation,” in which children aged 8 to 15 toiled in the New Mexico desert to build a working society on their own.

In the case of reality-TV documentary shows like “Intervention” and the various incarnations of “The Real World” and “Road Rules” on MTV, producers can be witnesses to crimes, raising the question of when they are obligated to step out from behind the camera and intervene. 

Sometimes the crimes they film are relatively minor, like underage drinking or fisticuffs. But in other cases, like on “Intervention” and VH1’s “Breaking Bonaduce,” in which the star, the former child actor Danny Bonaduce, got behind the wheel after he had been drinking and bragged how a car crash would make great television, the program’s subjects can put themselves and innocent bystanders at great risk. 

And legally, producers are treated like witnesses: they bear no responsibility to intervene. 

Appendix #3a

“The law in the United States doesn’t require you to step in and save people,” said David Sternbach, counsel for litigation and intellectual property matters for A&E Television Networks. “And it doesn’t require you to stop a crime that’s in the works.”

Often, of course, they have good business reasons not to: people on the edge make for good television. “Intervention” is one of A&E’s top shows. This year it has drawn up to two million viewers on its best nights. The premiere of “Kid Nation” attracted 9.1 million viewers but slipped the next week to 7.6 million. 

The first season of “Breaking Bonaduce” helped VH1 increase its prime-time ratings in 2005, though they faded in the second season. And a wide following for “Cops,” Fox’s police ride-along reality show, has kept it on the air since 1989.

A&E said “Intervention,” has never been sued. And legal experts said that making a case against it or other documentary programs like it would be difficult because the subjects were being filmed in their own homes, engaging in activities that they would be pursuing regardless of whether a camera crew was there. 

“This is their life with me or without me,” said Sam Mettler, “Intervention’s” creator and executive producer. The program takes other steps, like requiring potential subjects to undergo psychological evaluations and keeping a family member of the addict on call 24 hours a day during filming, to avoid being negligent.

To make a case for negligence, legal experts said, the accusing party would need to prove that the reality program created a situation that put its subjects in jeopardy. A “Big Brother” cast member sued CBS, for example, in 2002 after another cast member with a criminal record held a knife to her throat. CBS settled the case for an undisclosed amount.

When the sister of a woman who appeared on ABC’s “Extreme Makeover” committed suicide in 2004, the contestant sued the network for wrongful death and other charges. The contestant, who was competing to win free plastic surgery but lost, claimed that her sister had felt so guilty about mocking her appearance on the program that she killed herself. ABC settled the case for an undisclosed amount last year.

But if a subject on a show like “Intervention” or Fox’s “Cops” series were to injure someone while engaging in illegal activity, a case for negligence would be more difficult to make because producers are merely observing. 
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“Television producers are not policemen,” said Michael J. O’Connor, whose firm White O’Connor Curry in Los Angeles, Calif., has represented reality shows like “Survivor” and “America’s Next Top Model.” He added: “On a moral level, you get to the point where stepping in seems like it would be something you’d want to do. But from a legal standpoint, third parties causing injuries to other third parties is not something a television program is really responsible for.”

Being absolved of legal responsibility for his documentary subjects, however, does not make shooting the program any easier. 

“I’ve had children of alcoholic parents there watching their mother in a drunken stupor, watching their mother pass out, watching their mother throw up,” Mr. Mettler said. “Those innocent children as casualties of their mother’s addiction was just emotionally heart-wrenching. The trauma of that is horrible, just horrible.”

“Intervention,” which ends each episode with an actual intervention, has arrangements with substance-abuse rehabilitation centers across the country that provide free in-patient treatment for addicts on the program.

“Morally and ethically, none of us can feel good watching someone hurt themselves or hurt someone else. And I’m not going to stand by and have someone who is drunk get behind the wheel of a car and kill someone,” Mr. Mettler said.

Mr. Mettler himself has had to step out from behind the camera on a number of episodes to prevent someone from driving drunk. In one case, he followed a crack addict named Tim through a swamp. Tim had crawled into a drainage pipe and threatened suicide, so Mr. Mettler had to talk him out. 

And in another episode, Mr. Mettler’s field producers called paramedics after an alcoholic they were filming overdosed on the sedative trazodone. Laney, a wealthy divorced woman who drank half a gallon of rum a day and traveled long distances in limousines because she did not like putting her cat on commercial jets, swallowed the pills while the cameras were off. She told producers what she had done after they saw her chugging a bottle of juice to wash the pills down. 

“Our first position is that this is a documentary series, we are there capturing real people in their real lives,” said Robert Sharenow, A&E’s senior vice president for nonfiction and alternative programming. “If there was an immediate danger, that was sort of our line. If the person was putting themselves or anyone else in immediate danger, then we’d cross the line.” 

He added: “It’s a very, very delicate balance.”

Appendix #3c
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