Narrative Pathways to Inquiry:  Expanding an Inquiry Process
Page 
 PAGE 
3


Narrative Pathways to Inquiry

Expanding an Inquiry Process

Thomas M. McCann

Northern Illinois University, DeKalb, Illinois

NCTE Conventon
Washington, D.C., November 21, 2014


Follow Kanji, a tenth grade student:

Context:  Kanji was a member of a tenth grade English class that discussed the concept of obligation, in the sense of this perennial question:  Does each of us have an obligation to help our fellow human beings?  The series of discussions positioned students to read several works of literature closely and critically, including “The Scarlet Ibis,” and Steinbeck’s Of Mice and Men.  

Monday:  Small Group Exploration*:  

Are you “your brother’s keeper”?

Should friends always “have their friend’s back”?

Alexa: 
I don't know if I strongly agree, but I say I agreed with it.

Kanji: 
Yeah.  I have an example. I don't know if, you guys probably haven't seen the show, but I watch The Carrie Diaries, and, yeah, but the little sister, because their mom died, the little sister, she's, like, really getting taken care of by her older sister.

Alexa: 
Even in, like, I-Carly, her brother, like, looks after her. 

Kanji: 
So it's kind of like in television and in pop culture and it kind of shows that siblings do take care of each other.

Bob: 
Yeah, I remember reading...

Kanji: 
Yeah, we should go on to the next one, sorry.

Alexa: 
[indecipherable] . . . that friends should have your friend's back no matter what?

Bob: 
I'm leaning towards not sure, towards disagree.

Kanji: 
Really?

Bob: 
It, it really, like you said before, it depends on the situation, like, if your friend's the kind of guy that gets into fights a lot, then, I mean, why would you have his back if he's causing a bit of, um, trouble?

Kanji: 
Well, I was thinking, like, if you're best . . . there's a reason you're best friends. You're best friends, you should be having each other's . . . .

Bob: 
Yeah, but I think it's not for every single situation, because they could be getting into things that you're not, you shouldn't be involved in, and . . . .

Kanji: 
Then, do you really want to be their best friend? I mean...

-----------------

*from McCann, Thomas M.  Transforming Talk into Texts:  Argument Writing, Inquiry, and Discussion, Grades 6-12.  New York, NY:  Teachers College Press, 2014.

Tuesday:  Large Group Debriefing/Drafting:  

Are you “your brother’s keeper”?

Should friends always “have their friend’s back”?

Haley: 
Okay, can I start with any of these?

Ms. Edsel: 
Any of them.

Haley: 
Okay.  So I wanna start with the one about whether the boss should be friends with his or her employees, because I think this is the one that I, like, knew my, like, opinion on the most.  So I said disagree, because, um, I'm going to give an example of the show The Office; in The Office, half of the employees never get their work done because they're too busy having fun, and the bosses can't yell at them because they don't wanna be bad friends.  So, if you think about it, um, if someone's trying to be friends with someone, like, in a workplace, they lose, like, that authority figure, and they go into kind of more of like a friend figure, and they can't have any, um, any respect for them any more.  So you really need to have those roles set straight.  So I said disagree.

Mike: 
Going along with her point, I also said disagree, and I wrote the show, my example is George Lopez, because he's like the boss of the comp-, of the place, and he, and his friends work there, and he doesn't let them get fired in many episodes, even though they're not good workers and stuff . . . [indecipherable]

Haley: 
I agree with you, because if the boss becomes friends with his workers, then their workers will slack off, thinking their job is secure because their friend is the boss.  And also, it would be really hard to fire somebody that was your friend.

Kanji: 
So I agree with all of you to disagree.  And I also took it not just as a matter of respect and a matter of firing your friends; I also took it in the sense that the point of your job and your workplace is to get things done, and to actually continue production or to continue your job, and in this situation, like we said with The Office, if the boss was friends with his or her employees, then it would slow down production and it would slow down whatever you're trying to do, and that's kind of the purpose of a workplace, to be doing what you have to do in order to get paid, and this would completely, just, like, alter it.  And a boss doesn't have to be friends with his or her employees. Like, they can choose to do whatever they want. It's not a should be or a have to be; it's just a want to be.  

Eleanor: 
I said agree, because in the movie Horrible Bosses, the employee and the boss are, like, enemies; they, like, hate each other.  And then, like, it ended up with, like, the employee quitting because they're, like, so hard to get along with.  So I think sometimes it's a good thing to be friends with your boss.

--------------------------------

Wednesday and Thursday:  

Small groups discussions of scenarios, with accompanying large group discussions
The scenario discussions complicated the tentative conclusions derived from the opinionnaire discussions, showcased a variety of arguments, and extended and refined the arguments of the participants.

Student’s Response—Do This, Not That

Kanji Amaji
Children nowadays, myself included, are growing up part of the Internet generation; these cohorts are constantly immersed in social media and are utilizing the newest methods for communicating with peers. Long gone are the days of your friends being your neighbors. On Facebook, users consider two hundred, five hundred, upwards of one thousand people to be their “friends.” With all of these connections, how do we determine to whom we are truly close or obligated for support? Since we rely on the past to look toward the future, then we have relied on all of those before us to create a better future for us now. Therefore, everyone is to thank for creating the now. So, we should try to help everyone to create a better future for everyone; in essence, we are our brothers’ keepers. Therefore, one should fulfill an obligation to all others as long as it doesn’t hurt him. However, if one believes it to be important to himself, then he can overlook that previous condition. This is because, as repeatedly shown, sacrifices are made for prized relationships.

Strangers—our brothers—should receive one’s goodwill if one believes it to be righteous. In our Of Mice and Men pre-reading, we discussed scenario four in-depth. Coach Douglas of Trinity High School considers giving the juvenile delinquents of Gainesville State School some of his team’s fans in the upcoming game. Considering that his team is undefeated and will be sure victors in their matchup, offering fans to his opponents will not endanger his team or their spirit; the only imaginable result is that the other will feel uplifted from the support. Given the circumstances, since Coach Douglas and the Trinity Lions will not suffer loss and his idea is morally correct, then he should follow through with his idea. However, sometimes harm can be suffered in the process of helping others. Will Smith stars in the film Seven Pounds where he purposefully decides to positively change the lives of seven people. Toward the end, he encounters a man who is blind and a woman with a mortal heart condition whom he decides are worthy for his cause: saving lives. So that doctors can perform cornea and heart transplants to save these two people, he decides to kill himself. Yet, he believed in his decisions to forfeit himself for others. Since it was his moral decision, it was a worthy choice to kill himself for others. He is not in the least obligated to kill himself for them or even recognize their troubles. Deciding to forego these standards, his conviction in his duty rightly led him to a decision which he therefore felt obligated to fulfill.

From strangers to our strongest devotions, people pay special tribute to affairs that they truly care for: religion and love; since these aspects of life are important, an obligation is felt to obey them. In Islam, there are five pillars of faith which all Muslims must obey to keep their religion. One such pillar, Zakat, is the obligatory charity donation. Yet giving money can be damaging to one’s pockets during economic turmoil when times are personally tough. Fortunately for the faithful yet disenfranchised, there are restrictions in ancient texts which state salary requirements to pay and receive the charity. Obligations can be lifted or added so that followers are fair and devoted to their faith. Because there are limits on when charity is applicable, it is guaranteed that Islam’s goodwill will not be detrimental to those who pay. From a worldwide religion to an NBC comedy, Parks and Recreation shows when one might overcome trouble to display virtuous love. In one episode, Ron—the manliest of men—offers to take care of his girlfriend Diane’s grade school daughters. He abhors the task, but he’s willing to endure the antics of the girls to show his love for Diane. His obligation to their relationship is considered more important than his personal wants. If one believes in his actions, then he will endure the pain because it is important to him.

Individuals should not forget that they have to consider themselves as well; fulfilling their own needs and wants is also important. In “The Scarlet Ibis,” the narrator urges Doodle to progress because it will make the narrator feel better: “I was embarrassed at having a brother of that age who couldn’t walk, so I set out to teach him” (page 3). One cannot go through life living a servant to all others. Selfish desires are part of human nature. Doodle is satisfying himself by losing his shame for an invalid brother. Helping Doodle also happens to be a moral side effect. Both of them benefit, so the narrator’s execution of a self-obligation is proper. In another piece of literature from this year, Atticus Finch (To Kill a Mockingbird) accepted the Tom Robinson case aware, “You might hear some ugly talk about it at school, but do one thing for me if you will: you just hold your head high and keep those fists down” (page 101). Before taking the case, he knew that there would be severe repercussions for him and his family. He has to warn Scout to not react violently now to the criticism for fear of making the situation worse. If he knows that it would bring harm to his family, then why take the case? He truly believed in stepping up for Tom Robinson and his cause. Since he believed in his cause, then the resulting damages can be overlooked.

The more valued a connection is, the more one should be willing to support it. Regardless of the relationship, its value depends on how much one believes. Under these circumstances, a stranger could receive all one has to give, yet a family member could be abused. This simple guideline can lead one to a positive life. In our everyday lives, it may seem trivial to consider such minute analysis to be an important action. For grander determinations where consideration is necessary, it adds an extra level of thought to ensure the correct choice is made in consideration to one and others.

----------------------

Kanji’s sense of the value of discussions:  
“I’d say I get ideas from what we talk about in class, and the . . . . Talking with classmates, like, in class and outside of class to get ideas, but also, during the assignments, I try to keep it in my mind so I can point it out whenever I see a connection between the assignment and what I’m doing in life.”
Distinctive Discussions in an Inquiry Sequence:

Not all discussions are the same.

Exploring:   In this exploratory phase, usually in small groups, the learners take up the discussion of a problem and begin by exploring each participant’s position.  Since this is a time to discover each person’s position, the participants begin by asserting claims.  As the exploration continues, they prompt each other to support claims, with the support usually taking the form of examples.

Drafting:  Drawing from the earlier small group discussion, with the teacher as the facilitator, the participants put whole arguments together, expressing a conclusion supported by an example and interpreted by citing a general principle.  The conversational turns are longer than in the small group discussion.  As the discussion progresses, participants challenge each other, with the challenges usually directed at the warrant.

Synthesizing:  As the discussion progresses, with several speakers expressing fully constructed arguments, the speakers contend with many arguments, and the process now includes linking, comparing, and evaluating.  The exposure to the body of arguments invites the participants to make complex judgments about the central problem.

Applying:  The students apply the procedures as they write about the issue at the heart of the series of discussions.  As the students move away from preparatory activities, they apply the procedures that they practiced in small group and large group discussions to their judgments about characters in a narrative and about the themes they derive from their reading.  

Extending:  Over time, the learners enter into new discussions that complicate and extend their earlier thinking, usually by asking them to reconcile discrepancies and to account for new factors.  Students extend their discussions as they read other texts and begin to connect one to the other.

The Teacher’s Dialogic Moves  

What I learned from watching skilled teachers at work:

· The teacher situated the discussions in the broader context:  “In a lot of the literature that we will be reading, author seems to suggest that we all have a responsibility to help out our fellow human beings.  We would be wise to look at this assumption critically, or to do our own thinking about the concept of obligation so that we can judge for ourselves what the authors seem to be suggesting.”

· The teacher planned for the grouping of students so that there would be built-in supports and diversity of thought within groups:  i.e., a student who could exercise leadership, both males and females, both shy and outgoing, etc.

· The teacher planned for physical positioning of students so that they could face each other comfortably and each group would not interfere with other groups.

· The teacher set specific expectations for each discussion, by noting anticipated outcomes and setting expectations, including a time limit: “You have the next fifteen minutes to discuss in your groups, and then anyone in your group should be able to report to the rest of us what your group agreed on, and what the dissenting voices had to say.”

· The teacher provided a tangible and meaningful task, in that the students could project themselves into the narrative of the situation and could appreciate what the players in the circumstance cared about:  “You will place yourself in the position of the central character and decide what is the best action to take and be able to explain why.”

· As students talked within their groups, the teacher moved around the room and visited groups to monitor the progress of the discussion, noting how each group was functioning as a team and checking for evidence that the exploratory talk was indeed preparing students to participate in the large group forum and supporting their written response.
· The teacher connected each conversation to the previous discussion and to the long-range targets for the line of inquiry, making for cohesive transitions from one forum to the next.

· The teacher solicited responses and paraphrased often, thus affirming contributions without endorsing “right” answers.
· The teacher called on students to evaluate each other’s contributions to discussion.

· The teacher monitored the development of students’ thinking, judging when follow-up questions were necessary and when it was time to introduce a new perspective.

· The teacher posed appropriate follow-up questions and possible exceptions in order to refine thinking.
· The teacher summarized the thread of the conversation, and noted where the conversation needed to continue.

· The teacher prompted note-taking and other written responses and reflections to support the transition from talk to written text.

· The teacher followed through with a structured process to move early drafts to greater and greater states of refinement.
What did Kanji learn through his interactions with peers?

1.  
He learned content, with several classmates citing examples and “texts” to support and illustrate observations.  

2.  
He learned to evaluate data as he heard classmates offer examples that may or may not have been relevant to the discussion or accurate representations of a narrative.
3.  
He learned to scan the variety of opinions, some of which he disagreed with and some that contributed to his own arguments.

4.  
He learned to recognize and respond to challenges, which moved his own analysis away from the stubborn defense of a prejudice and toward a reasoned judgment.
5.  
He practiced and refined basic elements of argument—supporting claims, interpreting evidence, accounting for exceptions and evaluating alternative views. 

6. 
He practiced uptake by connecting his contributions to those of his peers, which served as a model for developing a written argument:  “They say/I say.”
7.  
He recognized and evaluated competing views, which helped him to refine his own position.  

8.  
He organized a set of arguments to elaborate and represent the full complexity of the problem.

9.  
He refined the language of claims and warrants—e.g., qualifying generalizations and clarifying rules and their source.

10.  
He expanded his vocabulary as the teacher and classmates shared their own language for defining a concept and arguing a position.

11.
And a whole lot more:  e.g., functioning as a collaborative problem-solver, listening actively and critically, critiquing others in a civil and rational way, connecting to a community of thinkers, positioning to write a mature essay and read complex texts, etc.
Possible Inquiry and Discussion Sequence
	Phase
	Activity
	Outcome/Assessment

	Exploratory
	· Opinionnaire/ Journal Response:  Are we obliged to obey the law?  Can someone break a law and still be acting ethically?

· Small Group Discussion
	· Students reveal evidence that they have made judgments about statements or questions and have drafted an argument.

	Drafting
	· Large Group Debriefing

· Scenarios discussion

· Teacher modeling

· Small group discussion

· Large group debriefing
	· Students draw from their explorations in the small groups to share their drafted arguments.

· Students respond to challenges and connect their own arguments to those of their peers.

· Students refine and extend their arguments as they apply generalizations to specific contexts.

	Synthesizing
	· Case Study and Role Preparation

· Role Playing of a Context-specific Forum

· Simulated Meeting (in character), Displaying Diverse Perspectives

· Large Group Discussion:  How would you decide?
	· Students hear, summarize, and evaluate a range of views about a problem.

· Students argue a position in the context of a complex conversation.

· Students synthesize the arguments across a series of speakers and advance their own arguments in the context of this rich conversation.

	Applying
	· Read and Discuss Related Texts:  How do other cases and other thinkers inform our judgments?
	· Students study, report, and discuss related texts.

· Students compare their judgments to the arguments expressed and implied by other writers and judge those arguments critically.

	Extending
	· Independent and collaborative research

· Connecting several texts and discussions
	· Students identify other cases and complications and critique historical and contemporary situations.

· Students connect an increasingly complex series of texts to expand their thinking further about a perennial question.


Sample Anticipation Survey:  Must we obey?

Directions:  For each of the following statements, respond on this scale:  4 = strongly agree; 3 = agree;  2 = disagree; 1 = strongly disagree.  After you have made your judgment, think of an example from your own experience that supports or illustrates your decision.  

Share your responses with a classmate, and try to come to agreement about the extent to which any individual must obey laws, rules, or local norms.  When you are ready to share your decisions with the rest of the class, you should be able to express a generalization and support it by citing an example and explaining what the example shows.

______
1.
Everyone must obey all laws all the time.

______
2.
We only have to follow just laws.
______
3.
If we disagree with a law, we should work to change it, instead of simply flaunting the law.

______
4.
If you joined a club or organization and fully understand the rules at the time that you joined, you have to follow the rules, without exception.

______
5.
If you decide that there is a higher principle than the law, then you are justified in breaking the law in order to honor the higher principle.

______
6.
If everyone decides for himself or herself which laws to follow and which ones to ignore, that will lead to chaos.

______
7.
We all have an ethical obligation to resist unjust laws.

______
8.
If we live in a land where we have enjoyed many benefits under the protection of the law, then we have an obligation to obey the laws.

______
9.
Sometimes a law can seem just on its surface, but the law has been unevenly applied, and thus we are not required to obey it.

______
10.
Before anyone breaks a “bad” law because it seems to cause harm, he or she is first obliged to exhaust all means of repair within the law before breaking the law.
Sample Scenarios:  What is ethical action?
1.  
As Jason Thursby and his friends bade each other farewell at the end of an evening of beer drinking at Grady's Pub near the Middle Border State University campus, it was clear that Jason was a little unsteady.  As Jason staggered toward the bathroom, his friend Karl noticed that Jason's car keys remained on the bar.  Karl gave the keys to their friend Ruth and told her to leave so that Jason would not be able to drive in his altered state.  Karl remained behind to drive Jason home.  Was Karl justified in taking Jason's keys without his permission?  Why or why not?

2.
A firm called New-Med, which is located in a southern suburb of Chicago, maintains a laboratory where technicians have investigated the use of various man-made materials as skin grafts in burn cases.  The lab is, of course, reluctant to use humans in its experiments.  In place of humans, the technicians rely on animals, mainly rats, pigs, and monkeys.  Their experiments involve inflicting a burn on the animal and then treating it with their experimental material.  The firm claims that the animals are anesthetized against the pain of the burn and that they are treated in a humane way, following rigorous medical and scientific protocols.


After making several appeals to the management of New-Med, a group of animal rights activists decided to take matters in their own hands.  Mrs. Dorothea Frederick was probably the most vociferous of the group.  Mrs. Frederick brought her two full-grown Doberman Pinschers to a meeting in the office of the company's public relations director, where the dogs relieved themselves on the potted plants and chewed on a leather sofa.  She told the public relations man, "The law does not now protect the animals in your lab, but it is our responsibility to protect their rights."


Dressed in dark clothing and wearing ski masks to cover their faces, a group of eight persons, led by Mrs. Frederick, one night broke into the New-Med laboratory and released all the animals.  During their raid, the activists damaged several of the cages and other equipment in the lab.  Someone in the group wrote "The Gang of Eight" with spray paint on several of the walls in the lab and in the company offices.  Are any of the actions of Mrs. Frederick and her group justified?  Why or why not?

Larry Liberates the Frogs*
The following case presents a problem that is not easy to solve.  It is clear that a student has broken a school rule but believes that he is justified in doing what he has done.  Several characters play a part in the situation described below.  With four other members of your class, select one of the listed characters.  Each member of your group should try to interpret the problem from the point of view of this particular character.  Try to imagine how the character would feel and act in this situation.  After you have studied the case and collaborated with the members of your team, be prepared to discuss the problem with your other classmates and express the arguments that the character that you represent would likely make.

The idea of assuming a character simulates the disciplined thinking of academics and other people who try to figure out the best course of action or position in response to a problem about which many people disagree.  Be assured that after you have discussed the problem from the point of view of an assigned character, you will have an opportunity to express your arguments from your personal point of view.

The Language of the Case:

Language of the Case Narrative:

The narrative of the case and the descriptions of the characters involved with the controversy will assume your familiarity with the concepts listed below. You are likely to understand these concepts by noting how they are used in discussion and by consulting references for clarification: anatomy, dissection, hyper-sensitivity, obligation, squeamish, vivisection
Vocabulary about Directions and Procedures:

The directions for discussing and writing about the case assume that you know how to complete the actions suggested by the phrases listed below.  Check with classmates and your teacher if you need clarification about any of these concepts or directions:  alternative solutions, argument, evaluate, extension, frame a problem, identify problems, explain significance, summarize, support a recommendation, take a position, use appropriate tone
The Characters:
As you read the case narrative, focus on one of the following characters and try to imagine what she or he would have to say about the situation.  Together with your partners, you will express your analysis and argument in response to the following question:  What should be Larry Harbinger’s punishment, if any, for his recent actions?
Larry Harbinger, a student

Ms. Harbinger, Larry's mother

Ms. Olivia Bicketts, a biology teacher


Dr. Sterling, principal of Floodrock H.S.

Mr. Carl Bludgett, president of local teacher's union

Melanie Crenshaw, tenth grade student

---------------
*This case was inspired by “How a Nice Kid Became a ‘Thief,’” a column by Mike Royko, Chicago Tribune, November 20, 1985.
The Narrative:

Larry Harbinger, a student at Floodrock High School in Floodrock, Illinois, faces a possible five-day out-of-school suspension (OSS) for theft of school property.  Larry has admitted to taking twenty live frogs from the school's biology lab and keeping them overnight in his locker.  The next day, Larry took the frogs to Miasma Pond at the local forest preserve and released them.  Larry claims that he took the frogs and released them in order to save the animals from painful vivisection at the hands of students and the biology teacher.


Larry Harbinger is a sophomore at Floodrock.  He has been a very good student in junior high and during his first two years of high school.  He earns very good grades and has not been in any kind of trouble at school.   Larry has long been an animal lover.  He has volunteered time after school and during the summer to helping at the Fairhaven Anti-Cruelty Society.  Larry has participated in rallies to protest the manufacture and sale of clothing made from animal furs.  He has written letters to legislators to encourage a ban on the use of animals in laboratory experiments.


With the five-day suspension, Larry will fall far behind in many classes, and his grades will be adversely affected.  Larry was already earning just a C in biology.  With the suspension and the missing class time, he will find it very difficult to maintain that C.  Larry's parents have been concerned that his volunteer work at the Anti-Cruelty Society has distracted him from his school work.  During the current school year, they told Larry that he would be able to continue to work at the Anti-Cruelty Society after school only if he earns at least a B in every subject. 


Ms. Olivia Bicketts, the biology teacher, insists that everyone observe the dissection and vivisection of live animals as part of the requirements for the class.  Ms. Bicketts notes that only through observation of the dissection of the animal while it is still alive is a student able to understand the dynamics of the animal's anatomy.  She also maintains that there would be no comparable alternative for this experience.  Furthermore, Ms. Bicketts has selected frogs as the appropriate specimens because, she claims, they have much in common with human anatomy.  If students understand the dynamics of frog anatomy, she explains, they will be able to transfer that knowledge to their understanding of human anatomy.  Ms. Bicketts asks her two guiding questions:  “What are the potential human gains in the advancement of scientific knowledge?”  “Is it not worth the sacrifice of a few lowly animals to gain insights that could some day ease human suffering and enrich life for everyone?”  


When Ms. Bicketts announced to the class that they would be participating in the dissection of live frogs, Larry indicated to her that he felt uncomfortable about witnessing the dissection.  In addition, Larry's mother wrote a note to the teacher in which she asked that Larry be excused from participating in or witnessing the dissection.  Ms. Bicketts thought that Larry was being squeamish about seeing blood and other bodily fluids.  This she recognized as a common reaction among high school students.  If she were to excuse every squeamish student from biology labs, there would be few participants left.  Instead, she insisted that all students work through the squeamishness in order to conquer their fear and hyper-sensitivity.


Dr. Denton, the principal at Floodrock High School, recognizes that he has an obligation to protect teachers and to protect school property:  What kind of message would be sent if he allowed Larry to go unpunished?  Would other students why they could not participate in an activity and feel free to take the teacher's classroom materials?  He also must realize that the teacher was denied the materials that she felt she needed to conduct her lesson.  Without the frogs, which were the focus for her lesson, she could not proceed with her students.  Ms. Bicketts was left without the materials necessary to teach her students about particular concepts in biology.  In addition, Dr. Denton acknowledged that Larry, even though he might have been guided by noble ideals, denied other students an opportunity to participate in an activity that they might have found worthwhile.

Procedures for Discussion:  
This is the central question for the characters in the case to decide:  Should Larry Harbinger serve a five-day, out-of school suspension?  

Be prepared to offer supporting reasons for the action that you recommend. For the purposes of our initial class discussion, prepare to offer the arguments that you can imagine your assigned character making.  To discuss the case, follow this process:

1.  Study the case yourself and take some notes.  Your notes should record key elements of the case and your conclusions about what those elements reveal.

2.  Join three or four of your classmates who have studied the case from the same point of view.  In your group, share the conclusions you have drawn.  What recommendation do you make about the central question, and what arguments can you offer to support the recommendation?  What do you think other characters will say, and how will you respond?

3.  Join the class discussion.  Offer your recommendation and accompanying arguments.  If you follow other speakers, begin by summarizing what you heard another speaker say, and offer your contribution as a response or extension of your classmate’s contribution.

4.  After you have heard the arguments that we imagine that the characters would make, decide on your own recommendation, and share with the class the arguments in support of your recommendation.  If you take some notes during the discussion, these notes should support you in writing about the case.

Your Written Response:
Dr. Denton has not yet made a decision about Larry's case.  Your carefully reasoned, written response could influence his decision.  Write a letter to Dr. Denton, the school principal, and recommend a course of action.  Your recommendation should reflect your own personal point of view.  It should not be written as if you were one of the characters involved in the case.
In preparing your written response, you can well imagine the concerns that the Principal Denton has, what he already knows, and what he needs to know.  Your written response should have the following features:

· Frame the problem: This might be a brief observation about the tension between obeying rules and following a sense of what is decent or ethical. What is the current controversy, and what is your position?

· Review the arguments.  To help your reader understand the issues and appreciate your position in the broader conversation, review the arguments you have heard and read and evaluate those arguments.  This section will establish your creditability among fair-minded readers.

· Advance your own argument. You are probably ready to offer observations related to your position and to show the support for those claims.  While the evidence might seem clear to you, you will want to interpret the evidence for your reader to show how it supports your claims.  Your support might come from the case itself, from the contributions of your classmates, and from your related reading.

· Discuss general principles.  As a way to sum up your thinking, discuss the need to respect the law appropriately, and suggest any general rules to guide a person’s decision to break a rule or violate a law.

· Precision and Propriety:  The tone and appearance of your written response contributes to its persuasiveness.  This means that your choice of language should be appropriate for addressing the intended audience.  This also means that mistakes in usage and punctuation should not cause confusion.  Share a draft of your composition with another reader (e.g., classmate, family member, or friend) to check for precision and clarity.  Invite the reader also to comment on the tone of the writing:  Do you “sound” appropriately respectful for the audience you are addressing?  Use the feedback from your reader to edit your work, and perhaps to revise it.

Editing Your Response 

After you have composed a draft of the letter, ask someone to read your letter and answer the following questions:

1.  
Does the writer explain the problem and take a definite position regarding the conflict?

2.  
Does the writer identify problems that might be reduced or eliminated by taking the proposed action?

3.  
Does the writer explain the impact or significance of the problems?

4.  
Does the writer recognize the possible alternative solutions ?

5.  
Has the writer evaluated the alternative solutions?

Use the comments made by your reader to guide the revisions you will make in your letter.

Extending Inquiry:  The following news articles and web resources report cases in which people determined that they were justified in breaking the law, violating a rule, or upsetting local norms.  Would you agree that their actions are justified?  How do these cases inform you judgment about Larry Harbinger’s actions? The following links will expose you to historical and contemporary incidents of resistance to authority.  Simple searches about civil disobedience and obligations to authority will reveal many other reports and commentaries about these issues.
Mike Royko.  “How a Nice Kid Became a ‘Thief,’” Chicago Tribune, November 20, 1985. http://articles.chicagotribune.com/1985-11-20/news/8503200230_1_mouse-doesn-t-snake-mice
Bernard E. Harcourt. “Occupy Wall Street’s ‘Political Disobedience,’” New York Times, October 13, 2011.  

http://opinionator.blogs.nytimes.com/2011/10/13/occupy-wall-streets-political-disobedience/?module=Search&mabReward=relbias%3Ar%2C%7B%221%22%3A%22RI%3A11%22%7D
ACLU.  “Tinker v. Des Moines (393 U.S. 503, 1969).”  

https://www.aclu.org/free-speech/tinker-v-des-moines-393-us-503-1969
University of Missouri, Kansas City.  “The Chicago Seven Trial.”  http://law2.umkc.edu/faculty/projects/ftrials/chicago7/chicago7.html
Applegate, Jamie. “Reactions to the Police Response to Occupy Cal on Nov. 9.” The Daily Californian. November 13, 2011.
http://www.dailycal.org/2011/11/13/reactions-to-the-police-response-to-occupy-cal-on-nov-9/

Thematically related literature:  Discussing and writing about the case may help to connect learners with themes about obligations to obey authority and justifications for civil disobedience.  As an extension of the discussions initiated with the “Larry Liberates the Frogs” case, students can explore related themes in works like the following:  Plato’s The Crito; Dr. Martin Luther King’s “Letter from Birmingham Jail” and Where Do We Go from Here:  Chaos or Community?; Malcom X’s (with Alex Haley) Autobiography of Malcolm X.  Henry David Thoreau’s “Essay on Civil Disobedience”; Jerome Lawrence and Robert Edwin Lee’s The Night Thoreau Spent in Jail; Pedro Pietri’s "Puerto Rican Obituary"; and Robert Cormier’s The Chocolate War.

 Selected Readings: Inquiry, Dialogue, and Writing

Applebee, A.N. & Langer, J.A.  (2013).  Writing instruction that works: Proven methods for middle and high school classrooms.  New York, NY:  Teachers College Press.
Hillocks, G., Jr. (2011).  Teaching argument writing, grades 6-12: Supporting claims with relevant evidence and clear reasoning.  Portsmouth, NH:  Heinemann.

Hillocks, G. Jr. (2005).  The focus on form vs. content in teaching writing.  Research in the Teaching of English 40, 2, 238-248.

Hillocks, G. Jr. (2005). What I have tried to teach my students.  In McCann, T.M, Johannessen, L., Kahn, E., Smagorinsky, P. & Smith, M.W. Eds., Reflection teaching, reflective learning: How to develop critically engaged readers, writers, and speakers. Portsmouth, NH:  Heinemann.
Kuhn, D. (1991).  The skills of argument.  New York, NY: Cambridge University Press.

McCann, T.M.  (2014). Transforming talk to text:  Argument writing, inquiry, and discussion New York, NY:  Teachers College Press.

McCann, T.M., Johannessen, L., Kahn, E. & Flanagan, J.  (2006).  Talking in class: Using discussion to enhance teaching and learning.  Urbana. IL:  NCTE.

Mercier, H. & Sperber, D.  (2011). Why do humans reason? Arguments for an argumentative theory. Behavioral and Brain Sciences, 34, 57–111.

Schultz, K.  (2009). Rethinking classroom participation: Listening to silent voices.  New York, NY:  Teachers College Press.

Smagorinsky, P. (Ed.)  (2006).  Research on composition, 1983-2003.  New York:  Teachers College Press.

Smagorinsky, P., Johannessen, L., Kahn, E. & McCann. T.M. (2011). Teaching students to write arguments.  Porstmouth, NH: Heinemann.

Smagorinsky, P., Johannessen, L.R., Kahn, E. & McCann, T.M.  (2009).  The dynamics of writing instruction.  Portsmouth, NH:  Heinemann.

Smith, M.W. and Wilhelm, J.D. (2006). Going with the flow: How to engage boys (and girls) in their literacy learning. Portsmouth, NH:  Heinemann.

____________________________________________________

All the activities used in the session are available for your use at the Hyde Park Education Group website: http://hydeparkeducationgroup.com/conference-sessions/.

Related resources are available free for downloading on a site managed by Dr. Peter Smagorinsky:

http://www.coe.uga.edu/~smago/Books/Free_Downloadable_Books.htm




Larry indicated to her that he felt uncomfortable about witnessing the dissection.











“Is it not worth the sacrifice of a few lowly animals to gain insights that could some day ease human suffering and enrich life for everyone?”











He also must realize that the teacher was denied the materials that she felt she needed to conduct her lesson.  











